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The Writing with All Tools Continuum is designed to assess writing samples from developing writers who are using any writing
tool, including handwriting, flip charts, or keyboards. You can access the continuum and other resources at
https://www.comprehensiveliteracy.com/writing-with-all-tools-continuum.html

Writing with All Tools Continuum

« 35-point ordinal scale
* Qualitative writing levels from early emergent to conventional writing, up to Australian Curriculum Grade 4

« Designed to assess writing samples from developing writers who are using any writing tool, including handwriting, flip

charts, or keyboards.
* Aims to assist you to monitor the small changes that students might make over time
 Has a strong emphasis on the skills each individual needs to develop as they move to the next stage of writing, including

functions of print, language, and form.

Example Writing Samples

This document contains example writing samples for each descriptor in each group on the Writing with All Tools
Continuum. These are designed as a guideline only. When using the continuum for assessment or moderation, use the

text of each descriptor as your primary guideline.
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Writing Samples

Writing Samples used in this continuum are from students at:

e The Grove Education Centre
Bullimbal School

Salisbury Park Primary School
Red Hill Special School
Forrest Parade School

Thank-you to students and staff for sharing!

Writing with All Tools Continuum Webinar

A webinar about the Writing with All Tools Continuum, including a detailed discussion of the continuum, a discussion of
some of the documents supporting the continuum and a short moderation is available online at
https://www.comprehensiveliteracy.com/writing-with-all-tools-continuum.html. Please note: this webinar was based
on version 1.0 of the continuum.
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Additional Tools

There are two additional tools designed to help support your teaching of writing using the Writing with All Tools

Continuum.

L V. ¥

= Let's Write

GUIDELINES FOR SUPPORTING STUDENTS IN
DIFFERENT GROUPS

Let's Write

Let's Write provides suggested guidelines for supporting students at each group on
the Writing with All Tools Continuum.

;“I WRITING CONTINUUM GUIDE TO TEACHING:
....... WRITING WITH ALL TOOLS CONTINUUM

Writing Continuum Guide to Teaching

This guide provide suggested guidelines for supporting students at each group on the
Writing with All Tools Continuum, as well as learning goals and a space to write the
names of each student in a group.



WRITING WITH

W
......... The

ALL TOOLS

Writing Samples for Part |

Groups

Group A: Letters or Marks
(pages 7 to 25)

V1.2 December 2023

Writing Samples for Part i

Group G: Simple Sentences
(pages 7110 80)

Group B: Letters and Spaces
(page 26 to 36)

Group H: Expanded Sentences
(Pages 81 to 93)

Group C: Words, Sentence Fragments,

and/or Sentences Not on Topic
(pcges 37 to 43)

Group I: Complex Sentences
(Pages 94 to 102)

Group D: Phonetic Stage
(page 44 to 51)

Group J: Multiple Sub-Topics

(Pages 103 to 112)

Group E: Words

(page 52 to 60)

Group F: Sentence Fragments
(Page 61 1o 69)

If using this document electronically, you can
click on any group to be taken to the
information for that group.

Jane Farrall Consulting. Written In Consultation with Karen Erickson, Helen Tainsh, Emma Rawnsley,The Grove Education Centre and Bullimbal School F= §..
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Part |

From Marks to Sentence

Fragments
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Group A: A.1to A3

Letters or Marks
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Learning that they are a writer

A.lto A.3

Students are:

Learning that print has meaning,
and that text is a code for speech

Learning that there is a difference
between print and picture and that

we write with letters.

Building their engagement with

L & X L

writing.
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o A.1 Letters or Marks Without Engagement  vizoecemserzozs

Student selects letters or makes marks without writing
attention, interest, or engagement. Student doesn’t yet have
enough experience with writing to see themselves as a
writer.

e —mtp—

e Ol e

l Writing Record Sheet o - S

‘ 1 e s " . ! bl srrier F‘-_ l"c‘t l
AAL syatemiipsech l!;!_‘ _'f.l.l.l_-_i_,l-* O hort dewrption of now languags gensated: _J18 1T modelle / \
1_.,'“‘],JI irfr .fl"“;f_.n‘.' f'l|r"|_"' Jrudent ne refiponit

| Pancd us ™ - " -
Fancd veed. || Mordwiteg th Pt e S L—] Fip ehad hagh WD QWERTY high tech || GWERTY low e -.4:}-':[ Chihas l

bpechi ____JLTNLOK ;',_ e Supporty yaed L_] Vot Wal ._: Wilpsegd fums s o, E} Oiiias

- lpulty o " A - \
m | n Studart Ergmpemnen? Df-_-l,hq.j;-u Ghr‘-:ﬂ, ergaged :i". Hor megaged

Accen Matrod: [ Dsect accen [] Portmer Auated Scarning [ Otres

\_n.,_,l, meniter (hoice 3x phote  -£y¢ Qole

Student selected letters from sensory pencil when writing
about a photo of himself, which the student selected from a
choice of three. Educator noted on writing record form that
student was not engaged. Educator attributed meaning as

“monster”.
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Engagement

Student is beginning to respond when asked to write. Student
selects letters or makes marks with increased attention,
interest, and engagement.

DABDBHFE

DABDBMFE Wrifing Record Sheet
DABDBHFE

turn page

=

Student selected letters on a high-tech flip chart in
Proloquo2Go on an iPad about a photo student selected.
Educator noted on writing record form that student was partially

engaged. Educator attributed meaning as “sheep go”. oy o -10-
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w A.3 Letters or Marks with Active Attention to vi2oecemberzoz
Writing

Student selected letters on a low-tech flip chart by pointing and
educator wrote the letters down. Educator noted on writing
record form that the student was fully engaged. Student wrote
about a recently completed play activity with farm animals and
educator attributed meaning as “sheep and pig”.

Student selects letters with active attention to an
alternative pencil or makes intentional marks or
shapes when handwriting. Student is beginning to see
themselves as a writer but doesn’t yet know the
difference between writing and drawing consistently.

Willing Record Shee! -
Julia
P2G ’
Ploy-based wriling: stafl modelied longuoge, (sheep and pig)
x

1 X
Lithe word of he waes: and

| =R P
o)

-11-
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Aol II.o A.3 “ Develop a belief that they are a writer

Through all their literac
o o 9 Y
Lea rnlng Goa Is' * experiences, including writing,

students:

Learn that print has meaning, and
that text is a code for speech

' Top Tip

Students at this level are

Learn the difference between print

and picture

learning more about language

as well as learning that they are Build their engagement with writing

a writer. Focus on attributing and other literacy activities

meaning and chatting about the

> D> b b

AR i Learn that writing is composed of
OopIC usIin b
i : letters.

w'f 4 Jane Faral - 1 2 -
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1.Select a topic for writing - you might use the
activity or game that the student is currently
engaged with.

2.Get the student to use a writing tool (e.g.,

Aol 'l'O A.3 sensory pencil or flip chart) to select letters;

record or write down the letters as they choose

them.
SuggeS'l'ed 3.Use the student’s AAC system to attribute
. . meaning - follow up any indications they might
G“ldel INeS make in attributing meaning themselves.

4. Write the attributed meaning under their writing
and point out any similarities/celebrations. Give
them lots of positive encouragement for writing.

5.Use their writing tool yourself at least once per
week to model the use of it for writing outside of
their daily writing.

oo -13-
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Language Generation

A.l1to A.3

Many students at these levels are receptive communicators. If this is the case, then the
writing partner would attribute meaning to student’s writing; the writing partner should use
AAC to model the attributed meaning. If the student is an expressive communicator, they

may communicate their own meaning.
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o DAILY opportunities to write for real reasons
Aol '|'O A03 e Comprehensive emergent literacy intervention

e Writing fo the student e.g., morning message

Emergennl- . Wr.i’r.ing with the students e.g., predictable chart
writing
1 e Writing from them i.e., individual writing where
AC'I'ivill'ies attribute meaning

e Repeated shared reading of books

» We point to text in books that we read, some of
the times we read

e Can use talking books that highlight text as it is
read

e Work on letters and sounds

e Ensure student has independent access to books

meroran =] 5=
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Group A: A.41t0 A.6

Letters or Marks

V1.2 December 2023

2 Yoo -16-
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Seeing themselves as a writer

A.4 1o A.6

Students are:

Translating their meaning for their
writing

Identifying text in a book when
asked “which side do | read?”

Aware that we write with letters

Generating letter strings with

L & & L L

handwriting or another writing tool

o -17-
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Writing & Written Output

Student selects letters fewer than 6 letters with active
attention to writing tool or makes letter-like shapes when
handwriting. Student also pays active attention to written
output (either on a screen or scribed by someone else).

Student knows they are a writer and understands the

difference between writing and drawing.

No, it’s the
_._F.""'"-'"’.!'-' e

i

Writing Record Sheet [

Student Stalf Member:  JUlIG
AAC sptemispesch s _ PODD _ Short chescripion of how language penerated: _Chase selected from 2x

images. Book of the weekis fim bointed to the dog and patted his legs, staff atlibuted meaning.

. — 3
Pencl used |_ Harchweitirg L_ Flip Che? Iowy lech L Fiip chat high lech || QWERTY high lech !_, QWERTY low lech %J CHher
(specily) FODD alphabet Supports used: || Word w._;u_! Waord predic '|\_r.|J CHhet
Shuden! Engogemen x Fully engaged. | | Paifialy engoged : | Mol engaged

Acceys Method ‘m Direct access [ Poriner Assisted Sconning [ Other

Student selected letters on low-tech PODD alphabet page by
pointing and educator wrote the letters down. Educator noted
on writing record form that student was fully engaged. Student
translated writing by pointing to the dog in the book and
pointing to his own legs.

'oio‘ sanofamal —1 8=
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ol A.5 Letters in Repeated Strings, Alphabetic vizoecemserzozs
Order, Letters from Their Name or Other
Stylised Letter Strings

Student responds when asked to write. Student selects
letters in repeated strings, in alphabetic order, letters from
their name or in other stylised groups e.g., first letter on every
page of flip chart. Student writes individual letters when
handwriting. Some students may skip this stage.

A 1&) C C] o m( 9 l*. :J ¥ | Wi N\
J

Writing Record Sheet L
Student: staff Member

i Proloquo2go
AAC pytemfipeech : Short description of how languoge generated:

i B & e 1 A
abcded gnij¥ Iy Chose ‘can’ on P2G

Pencl used: D nand.*.r.lir'g D Hip chart Iow Ir_-l:l'. Hip chart I'.-n:J"' tach D OWERTY high tech D GWERTY low tech D Ohaf

{specify] Supports used: D Word Wal l__] Word prediction l:‘ Other

student Engagement: [X] Fully engaged. [ ] Partially engaged [ Mot engaged
Student selected letters on a low-tech alphabet flip chart by Access Method: (B Direct aceess [ Poriner Assisted Scanning [ Other
pointing and educator wrote the letters down. Student Comments:
translated writing as “can”.
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Student selects 6 or more different letters out of order with
continued attention, interest, and engagement to both the
writing process and the output. Student handwrites 6 or more
different letters when handwriting.

G o\kbdso e.e_rkadui o P

Wiriting Record Sheet
C>Oal il demonsirate InCreosed complaxty in weiling o FScoted by 2 o more
Gog\kbdsa ee ) Yo S e st i st o
staff Member: = - AAC syiberm P2G
How lopic wos selecled: Choice of 3 photod Ot X
Short desg fiption of how languoge generated - SO
Student selected letters on an iPad using a QWERTY keyboard O — :?—;_ = o S
and the Notes app. Educator transcribed the letters to the Gaiongs i N_mm_ﬂw e gl
student’s writing book. Student translated writing as “giraffe PR S shace 1 Rl VLl SRR
el eph ant”. Student Engogcmer-:r-: iurt ] Partially Not engoged

w:f ,‘ Jane Farral - 2 0 -
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Y

Student selected letters from a high contrast letter chart using

Partner Assisted Scanning. Educator transcribed the letters to

the student’s writing book. Student translated writing as “I like
this” using his PAVS PODD.

e A.6-PAS Ditterent Letters in a String

I Back to Groups Menu
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If student is using an alternate pencil with partner assisted
scanning (auditory, visual, or auditory and visual), the student
selects 3 or more letters out of order and is engaged and
interested in the writing process and output.

- o H"
s F)
Writing Record Sheet T,
Shudenfneranipnt Jel®, Shofl Mamber; 1000 wEELEN
= J— . S { oS BL.
AAC systemfspeach: 1O ___ Short descripfion of how language Qetketana . | L0 1 A 4
i £ | s . ——
m [Ae

Pancl used: || Handwifing ,:i Fli chort low fech || Fipychart high fech D GWERTY bigh tech || GWERTY low tech | L7 Other
) f Mo oty - —
Lpecity) | (T4 b Supporty wsed? || Woed Woll |_]'r.-:-r.' prechchion || Ofher

i - . ——
Shuden! Engagenment (A ruty e'-*:d?c [] portiaty engeged ] Not ongaged

Accass Method: [ Direct access b Parner Assisled Scanning [ Othar

Comments: |

':_',' j sanefamal =21 =
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A.4to A.6

Learning Goal:

Adults should model and talk

about the use of spaces where

appropriate through the day

I Back to Groups Menu
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Ensure their writing tool has an
easily accessed option for
adding spaces
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A.4 1o A.6
Suggested

Guidelines
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1.Establish topic/purpose e.g photo of student doing something.
Student should choose from a few options. Use AAC to talk about
their selection with them.

2.For students using comprehensive AAC systems - ask them if they
have something to say about the photo/activity. If they don't, model
something you might say, and then ask them if they have something
to say again. For verbal students - get them to discuss what they are
going to write about it. Agree on something they are writing with the
student - if needed you can co-construct to make the writing target
more than one word to give you the opportunity to model using
spaces.. If you don't get any language selected or generated then
move onto the next step. Don't over-prompt students!

3.Get the student to use a flip chart, or other writing tool, to select
letters. Make sure their tool has a "space"” button. Record or write
down the letters as they choose them

4. Write their target language (or the meaning you are attributing)
under their writing and point out any correlations, using a phrase like
"now let me show you how | would write it..."

5.Use the student's writing tool yourself at least once per week to
model the use of it for writing outside of their daily writing. Make sure
you model using spaces.
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Language Generation

A.4to A.6

Student communicates the intended meaning of their writing using AAC and/or speech.

Most students at these levels are expressive communicators, although they may still require
some support in navigating through an AAC system. Adult may co-construct to the level of
partial or complete sentences to provide opportunities to model using spaces. Use AAC to

model the co-constructed meaning.
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o DAILY opportunities to write for real reasons
Ao4 'I'O Ao6 o Comprehensive emergent literacy intervention

o Writing to the student e.g., morning message,

make sure you model using spaces
E mergeni o Writing with the students e.g., predictable chart
o writing, make sure you model using spaces
|.I'|'erCI cy o Writing from them i.e., individual writing where
o oge0 they “scribble” with the alphabet AND the space
Activities o SR
ey and they translate what it means;
* Repeated shared reading of books
S * We point to text in books that we read, some of
A the times we read
m 'y e Can use talking books that highlight text as it is
‘.4!'} e P -
read
| B » Work on letters and sounds

e Ensure student has independent access to books

w -25-
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Group B

Letters and Spaces

V1.2 December 2023

2 Jane Farral _26_
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Group B

Students are:

Aware that writing is made up of
letters and spaces

;\‘ Generating at least two groups of

letters with a space in between.

eforct  — D7 =
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Student selects or handwrites letter strings and spaces.
Student uses spaces in a non-traditional way. This could
include:

Inserting a space in the middle of long strings of letters

¢ Inserting spaces between every letter

¢ Inserting multiple spaces between strings of letters

e Writing letter strings and inserting spaces in any non-traditional way

a efg | p t w
Writing Record Sheel .ﬁ%.:.
Shucent: * Siohi Memitr: REne e
aC sysermipsech: Yerbal mmummmu_%mznhé_
a of ‘ T 2W A : :
q | 't perch snct ] Horcoweting L] o chaat o tech (K] o croxt i tece ] ey i ecn (] cweerviow secn ] omesr
spechi o nea [ woe wot [ wosd preicion [ omer

saucont Engogement (K] Aty engoges. (] Poroy engoged [ wol engoged
accem Mathoc B8 Drect occes [ Porer Asssted Sconving (] Oer
Ll "

[ _am glaging lenga  yuth
Student selected letters on a high-tech flip chart in

Proloquo2Go on an iPad.
Student translated writing as “lI am playing Jenga with LXXxXX”".
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i B.2 Letters and Spaces with Two or More  vizpecemberz0z
Word-Length Groups

Student selects or handwrites letters and spaces with at least

two or more word-length groupings. Each group should have

between 2 and 9 letters. Longer strings are not considered a
word-length grouping.

18.10.2]

Student selected letters on a QWERTY keyboard in Notes on
an iPad. Student translated writing as “glue stick paint”.

li’,m_.m -20_
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B.2-PAS Letters and Spaces with Two or
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More Groups

Student selected letters from his low-tech PODD alphabet
using partner assisted visual scanning. Student translated
writing as “chocolate felt gooey” using his PAVS PODD.

If student is using an alternate pencil with partner assisted
scanning (auditory, visual, or auditory and visual), the student
selects two letter groups with two or more out of order letters
per group and selecting spaces to mark the end of each letter

group.

cf glp

Writing Record Sheet h
| Shudient; g .r"xl Seaif Member
. — it 'I. Ly 1 T . a ] 5
| AMC syshemylsseech A b= LS Short deseriphon of how kenguoge generaled: _Jnrhe Gl 11
WAl [ESSDN . | = 1k Vot L 4ol
e e LOTUET jadinat g el 0 [phose robe il mearing was

| atiribwled by odull]

Panci usec: [ Wemawrng (] Fip ehest low tecn [ Fip chart migh tech || GWERTY high tech || GWERTY low fech [ LF&mer
It
e

s lapt Lo i — =
LN ¥ T
_Supportused: || Word Woll | Word peadiction || Other

[specty] "\\ 1 .'_.\_‘: ‘Ph

Stuglent Engagement: [futy engaged. [ Porfiaty engogea [ ket engaged

| Tapic selection process: _ SLieant VIADTDS

| [e.g. choice of 3 phoios)

Access metas: [ Drect occess [ Pafiner Asited Scomning [ Gther

| Cormmants

B2 Jomerom -30-
=7
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 B.3 Letters and Spaces with Three or More  vizosenberzons
Word-Length Groups

<De*5<:nbmg words

Rprth ughjm hjn

Student selected letters on a QWERTY keyboard in
Proloquo2Go on an iPad. Using Proloquo2Go, student
translated writing as “train red”.

Student selects or handwrites letters and spaces with three
or more word like groupings. Each group should have
between 2 and 9 letters. Longer strings are not considered a
word length grouping.

Rprth ughjm hjn

vom DWW Jevel 4
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More Groups

ALST HS AFM P

Student selected letters from his low-tech PODD alphabet
using partner assisted visual scanning. Student translated
writing as “more song” using his PAVS PODD.

If student is using alternate pencil with partner assisted
scanning (auditory, visual, or auditory and visual), the student
selects three letter groups with two or more out of order
letters per group and selects spaces to mark the end of each
letter group.

ALST HS AFM P

Writing Record Sheet
Student: Staff Member:

AAC systemfspeech ;. _PAVS PODD Short descripfion of how longuoge generated: _Used his PODD to soy “more song"”__
[ote aom isve i mupcaing s comrewtect by ocht)

Penci used: || Handwriting || Fip chart 1ow tech || Fiip chart high tech || QwerTY high tech || GWERTY low tech [X] omher
|

specily) elphabet in PAYS PODD. Supports used: || werd wall || word prediction || other

Student Engagement: [5] Fully engaged. [[] Partially engaged [[] Mot engaged
Topic selection process: Selected picture

Access Method: D Direct access E Pariner Assisted Scanning D Other
Comments:

BE Yoo 32—
o)
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* At B.1, students are still learning to use

G rou p B spaces to create word like groups.

Lea rning Goals: 82andss3

Develop an understanding that we

need to think about using specific
letters when writing words.
' Top Tip

Learning to hear initial sounds in

When you are modelling how you words.

would write their language,

really focus on listening for and Learning some high frequency or

selecting initial sounds in words

high interest words through all their
daily literacy activities.

w’f o Jane Famal  — 3 3 =
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Group B
Suggested

Guidelines
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1. Establish topic/purpose e.g photo of student doing something,
curriculum topic, writing about book of the week. Student should
choose from a few options.

2.For students using comprehensive AAC systems - ask them if they
have something to say about the photo/activity. If they don't,
model something you might say, and then ask them if they have
something to say again. For verbal students - get them to discuss
what they are going to write about it. Agree on something they are
writing with the student. If needed you can co-construct to
generate a sentence fragment or complete sentence.

3.Get the student to use a writing tool to select or generate letters.
Students at this level who know most of the letters of the alphabet,
most of the time should be using a QWERTY keyboard. Record or
write down the letters as they choose them.

4.Write their target language under their writing and point out any
correlations, using a phrase like "now let me show you how | would
write it..."

5.Use their writing tool yourself at least once per week to model the
use of it for writing outside of this writing task. Make sure you
model thinking of initial sounds in words.
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Language Generation

Group B

Student communicates the intended meaning of their writing using AAC and/or speech.
Most students at these levels are expressive communicators, although they may still require
some support in navigating through an AAC system. Adult may co-construct to the level of a
complete sentence to provide opportunities to model using spaces and/or writing a
sentence. Use AAC to model the co-constructed meaning, including little words.
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o DAILY opportunities to write for real reasons
e Comprehensive emergent literacy intervention

Group B

Writing to the student e.g., morning message,
make sure you model initial sounds in words

E mergen'l' e Writing with the students e.g., predictable chart
writing, get them to cut up their sentences
Li'l'e ra cy e Writing from them i.e., individual writing where
they “scribble” with the alphabet AND the space
AC'I'iVi'I'ies key and they translate what it means;

* Repeated shared reading of books

* We point to text in books that we read, some of
the times we read

e Can use talking books that highlight text as it is
read

» Work on letters and sounds, including doing onset

rime

e Ensure student has independent access to books

o -36-
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Group C

Words, Sentence Fragments

and/or Sentences Not on Topic

2 Jane Farral _37_
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Group C

S'I'Uden'l's are. w Writing with words, phrases or

sentences on a topic different to the
selected topic

w Students may be using formulaic

or environmental print phrases,
words or sentences.

e -38-
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%
i C One or More Words, Sentence Fragments  vi2oscemberzoz
or Sentences Not on Topic

Student generates one or more words or sentences which
don’t relate to the writing topic or the stated meaning. May be
high interest words. Student may or may not use spaces.
Some students may skip this level.

Writing Record Sheet
Studens Stalf Member: Jane

AAC systemfspeech : PODD app  Short description of how languoge generated; Studant didn't generate any languoge about
ihe pholo of to explain her wiiting

Pencil used: || Handwiting || Fip chart low tech [ Fip chart high teeh B @werTY nigh tech || GWERTY tow tech || Other

Student selected letters on a QWERTY keyboard in —_— __ Supports used: [ ] word wat [ ] word prediction [ ] Other
Proloquo2Go on an iPad. Student was writing about a photo Student Engagerment: B uly engoged. [ partoly engoged []Mot engaged
. . . Topic sakac assl _ Selected a picture of frarm Fhr hos_ (e choice of 3 photos)
of Maisy from a book he had chosen. Student did not provide O == O SO NS S MM
. . . Access Method: [X] Direct occess [] Portner Assisted Scanning [_] Other
a tranSIatlon Of hIS ertlng | Comments: Student didn't generale any language when discussing the wiiting fopic
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May be one or more of the options
Group C

below:

Some students need to learn that

Learning Goals:

print has meaning;

Some students need to learn that

& &

they can generate their own ideas
and language;

‘ e Mg “ Some students need to learn that

Model lots of language on the they can write on topics other than

topic during the writing

_ their favourite topics.
session

PE Qoo —40-
L0
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Group C
Suggested

Guidelines

I Back to Groups Menu

V1.2 December 2023

1. Establish topic/purpose e.g photo of student doing something,
curriculum topic, writing about book of the week. Student
should chose from a few options.

2.For students using comprehensive AAC systems - ask them if
they have something to say about the photo/activity. If they
don’t, model something you might say, and then ask them if they
have something o say again. For verbal students - get them to
discuss what they are going to write about it. Agree on
something they are writing with the student.

3.Get the student to use a writing tool to select or generate
letters. If the student starts typing words off the selected topic,
remind them of the topic.

4.When they have finished writing, type their originally selected
language or the language you suggested and talk about how it
relates to the picture. Find something to celebrate in their
writing.

5.Use their writing tool yourself at least once per week to model
the use of it for writing outside of their daily writing.

o —41 -
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Language Generation

Group C

Adult models writing on the topic using AAC to model generating language if student uses
AAC or if students would benefit from making language visible. Engages student in co-

constructing language on the topic.

moroes  —40 -
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s'" V1.2 December 2023
e Students in Group C may need emergent or
G rou p C conventional literacy instruction.
o If they require emergent instruction, look at the
E mergenf or set of activities for students in Group B.
[ ]
Conventiondl

o If they require conventional instruction, look at

o the set of activities for students in Group D.
|.I'|'el"CIcy es iviti u | up

Activities

o -43-
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Group D
Phonetic Stage

V1.2 December 2023

€ Yorros  -44-
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Group D

S'I'uden'l's are: w Generating strings of letters, with or

without spaces.

w Once their writing is explained, it
is clear they are phonetically
representing initial and/or medial
and/or final sounds in words.

oo —45-
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i D.1 Phonetic Stage Initial Sounds e

Student generates letter strings which may or may not
include spaces. Writing can be accompanied by a picture,
which can be used to support intelligibility. Once further
information is provided (e.g., from writer’s circle or student’s
R X , translation), it is clear student is writing on the writing topic
h % il : b m ) and representing more than 50% of initial sounds in words or
> % < %Q Q more; however, words are not yet intelligible without the
\ ‘e further information.

Wrifing Record Sheet _Q%___

Student: Staff Member [ E

( AAC systemspeech fogmlé_ __ Short description of how Ionguugc generaled: O\ m}& - ’:?

. ¥ L ! b
Student wrote on a computer with a QWERTY keyboard. Video vzd PolD to 0@&“ an_opin on, he chose "don’t I
Student translated writing as “Hippo Gross" Penci used: [_] Hondwriting | Fiip chast low tech [ Fiip char "ugh tech D QWERTY high |ecnﬂ QWERTY low fech [_] Other
d PP . ispecity) supports sed: || Word wail [ word prediciion |_] Other.

Studen! Engagement: E Fully engoged. |:| Fartially engaged |:|, HNo! engaged
Access Method: ﬁ Direci uccass [ Portner Asssled Scanning [] Ciner P
_Q)__mwergifz_@l A(G‘Hg& @@%ﬁow % 1 Zﬁﬂ s rcggggcl s

oFS
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wr D.2 Phonetic Stage Initial, Medial and Final  vizpecemberzozs
Sounds

Student generates letter strings which may or may not
include spaces. Writing can be accompanied by a picture,
which can be used to support intelligibility. Once further
information is provided, (e.g., from writer’s circle or student’s
translation), it is clear student is representing 50% or more of
salient sounds (i.e., initial, final and/or medial) in words;
however, words are not yet intelligible without the further
information.

Pt h kt S n t Smg pel !Wriﬁng Record Sheet

Student:
Staff Member: Molly

AAC system/speech : verbal speech

Short description of how language generated: verbal speech
Pete the cat is in the swimming pool.

Student wrote on a computer with a QWERTY keyboard.

Student translated Wnt'ng as “Pete the Cat is in the Pencil used: Handwriting Flip chart low tech Flip chart high tech QWERTY high tech
. ) QWERTY low tech Other Keyboard computer
swimming pool”.

Supports used: Word Wall Word prediction Other

Student Engagement: Fully engaged. Partially engaged Not engaged
Topic selection process: independent speech

Access Method: Direct access Partner Assisted Scanning Other

Comments:
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Overall goal:

One complete simple sentence

&

written independently

Group D

For students at this level appropriate

Learning Goals: goals may include:

Using medial and final sounds in
words in writing

Using both sight words and letter-
by-letter spelling in writing

. Top Tip

Mini-lessons at this level Generating a partial or complete

would focus on simple

sentence independently including

sentences and using spaces. _ _
v °F appropriate little words

Generating a partial or complete

W
W
W
W

sentence independently including
subject, verb and object

PE Yoo —48-
L0
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Group D
Suggested

Guidelines

I Back to Groups Menu
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1. Always begin with a mini-lesson, modelling writing yourself about a similar writing task
to the students’. Use this as an opportunity to model different skills across time e.g.
thinking of ideas, using word wall, sounding words out, writing more, etc. Make sure
you remove your modelled writing so students can't copy it.

2.Give the student an appropriate writing stimulus e.g. photo, video. Ask the student to
choose if appropriate.

3. Ask the student to write. Students at this level are generally aiming to learn to write
one good sentence. They should be using a keyboard most or all of the time, with
handwriting optional depending on their motor skills.

4.As students are writing, move around and conference with the students. For students
who struggle with ideas and language, move to them first. Use AAC to support them in
this area. If needed you can co-construct to generate a sentence fragment or
complete sentence.

5.1f needed, provide scaffolds to help support them in the writing process e.g. lines for
the words they are writing or recording the sentence onto a BIGmack switch

6.Continue to move around and support students with writing. If students do not know
how to spell a word, encourage them to write down every sound they can hear or use
the word wall. Do not correct spelling or work on capitals or end punctuation, etc.

7.Follow with a short conference about their writing, providing lots of positive feedback,
particularly around the area focused on in the mini lesson, and (if needed) writing a
“translation” on the back of their work or on a post-it note as appropriate. The only
piece of form you would focus on is spaces.

8.At this level, students should get frequent opportunities to share their writing with their
peers. Not every student, every day - but by building in a daily opportunity to share
writing, each student should be able to participate regularly in this activity.
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WRITING WITH
ALL TOOLS

uuuuuuuuu

Language Generation

Group D

Student generates language for their writing using AAC and/or speech. Adult may co-
construct to a complete sentence to provide opportunities to model using little words and/or
writing a sentence. Use AAC to model the co-constructed meaning, including little words.
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Group D

Conventiondl

Literacy

Activities
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DAILY opportunities to write for real reasons

e Comprehensive conventional literacy intervention

Writing to the students e.g., morning message;
make sure you use word wall and sounding it out
Comprehension Instruction (Anchor, Read, Apply)
Actively work on inner voice

Independent writing; students should be using a
keyboard or full alphabet display at this stage if
they haven't already moved to it; Begin writing
instruction focusing on one good sentence.
Repeated reading of books and readers - both
by the student and by adults

Do NOT point to words in books or let them do
that!!

Word wall and systematic sequential phonics
(and predictable chart writing becomes a
working with words task at this stage)

o -971-
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Group E
Words

V1.2 December 2023

o



I Back to Groups Menu

w’l‘lII.TL”:ﬁ:I,.ISIH V1.2 December 2023

uuuuuuuuu

Group E

S'I'Uden'l's are: w Writing one to three intelligible

words

w Or writing more than three
intelligible words with no

conventional sentence structure

ooforct  — 53—
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E.1 One Intelligible Word

Happy lllow happy [lliowliioy. |

Student selected letters on a QWERTY keyboard in
Proloquo2Go on an iPad. No word prediction available.
Student wrote about a photo she selected of cooking for a
Halloween party. Student translated writing as “Happy
Halloween”.

I Back to Groups Menu

V1.2 December 2023

Student generates one intelligible word on the writing topic.
The word has two or more letters, which may or may not be
separated by spaces. The word relates to the topic and the
meaning the student indicates. If the same word is repeated
it is still counted as one word. Words may be embedded in a
string of letters or appear on their own. Word does not have
to be spelled correctly but needs to be intelligible without
further information. Writing can be accompanied by a picture,
which can be used to support intelligibility.

Happy lllow happy llliowllloy. |

J‘- I & f
Writing Record Sheet

l,..“__‘JL -,.\."nfj_. G i =
i TV higih derct

vt Fagh e [

ed || W .ﬂ.rv,‘.f, § pewciichion |
naged Nod ¢ngage

-54-
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s E.2 Two to Three

Student selected letters on a QWERTY keyboard in
Proloquo2Go on an iPad. No word prediction available.
Student wrote about a photo she selected of cooking for a
Halloween party. Student translated writing as “Happy
Halloween”.

I Back to Groups Menu
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Student generates two to three intelligible words on the
writing topic. Words may or may not be separated by spaces.
The words relate to the topic and the meaning the student
indicates. If the same word is repeated it is still counted as
one word. Words do not have to be spelled correctly. The
words “I" and “a” need to be separated by spaces to be
considered words. Writing can be accompanied by a picture,
which can be used to support intelligibility.

15 on DWS level 4

Ccu.

_ . — —
arunhwill demonstrate phonemic awareness of initial sounds in words through comect transcription of imitial sounds in
50% of words by the end of term 4, given daily opportunities o wrile about sell=selected meaningful lopics.

l Date ‘ Wriling topic Starting sounds Goal achieved

|
I 1IS[10 | choico, Mesimenl T2y 7

Instructional focus: | am learning to hear different sounds in words, Please model sounding out each word in

lesson to me befoge each writing opportunity,
Seutemce: J%P (ater pllar lilke shawberry y
Pencil used: QWERTY Supports used: %Hﬁjgl_ [¥]Co-constructed

o

| Student engagement: [V Fully engagad_w [[] Not engaged

mini
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i E.3 More than Three Intelligible Words with  vi2oecemberzozs
No Conventional Sentence Structure

Student generates more than three intelligible words on the
topic but with no little words or conventional sentence
structure. May consist completely of nouns or a be a list of
items in a selected picture or around a topic. Words may or
may not be separated with spaces. Writing can be
accompanied by a picture, which can be used to support
intelligibility.

101 dalmatian
Book fire basket stick

ad 101 dalmatian
— Book fire basket stick

Student selected letters on a QWERTY keyboard on an iPad.
Word prediction was available. Student wrote about a picture '
he selected of a book he has been engaging with. " {

Willrg Roc sed Lhoe!



I Back to Groups Menu

W:IL'ILII;I:];II-ISTH V1.2 December 2023

nnnnnnnnn

Overall goal:

One complete simple sentence

&

written independently

Group E

For students at this level appropriate

Learning Goals: goals may include:

Using medial and final sounds in
words in writing

Using both sight words and letter by
letter spelling in writing

. Top Tip

Mini-lessons at this level Generating a partial or complete

would focus on simple

sentence independently including

sentences and using spaces. _ _
v °F appropriate little words

Generating a partial or complete

W
W
W
W

sentence independently including
subject, verb and object
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Group E
Suggested

Guidelines
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1. Always begin with a mini-lesson, modelling writing yourself about a similar writing task
to the students’. Use this as an opportunity to model different skills across time e.g.
thinking of ideas, using word wall, sounding words out, writing more, etc. Make sure
you remove your modelled writing so students can't copy it.

2.Give the student an appropriate writing stimulus e.g. photo, video. Ask the student to
choose if appropriate.

3.Ask the student to write. Students at this level are generally aiming to learn to write
one good sentence. They should be using a keyboard most or all of the time, with
handwriting optional depending on their motor skills.

4.As students are writing, move around and conference with the students. For students
who struggle with ideas and language, move to them first. Use AAC to support them in
this area. If needed you can co-construct to generate a sentence fragment or
complete sentence.

5.1f needed, provide scaffolds to help support them in the writing process e.g. lines for
the words they are writing or recording the sentence onto a BIGmack switch

6.Continue to move around and support students with writing. If students do not know
how to spell a word, encourage them to write down every sound they can hear or use
the word wall. Do not correct spelling or work on capitals or end punctuation, etc.

7.Follow with a short conference about their writing, providing lots of positive feedback,
particularly around the area focused on in the mini lesson, and (if needed) writing a
“translation” on the back of their work or on a post-it note as appropriate. The only
piece of form you would focus on is spaces.

8.At this level, students should get frequent opportunities to share their writing with their
peers. Not every student, every day - but by building in a daily opportunity to share
writing, each student should be able to participate regularly in this activity.
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Language Generation

Group E

Student generates language for their writing using AAC and/or speech. Adult may co-
construct to the level of a complete sentence to provide opportunities to model using little
words and/or writing a sentence. Use AAC to model the co-constructed meaning, including

little words.
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Group E

Conventiondl
Literacy
Activities
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DAILY opportunities to write for real reasons

e Comprehensive conventional literacy intervention

Writing to the students e.g., morning message;
make sure you use word wall and sounding it out
Comprehension Instruction (Anchor, Read, Apply)
Actively work on inner voice

Independent writing; students should be using a
keyboard or full alphabet display at this stage if
they haven't already moved to it; begin writing
instruction focusing on one good sentence.
Repeated reading of books and readers - both
by the student and by adults

Do NOT point to words in books or let them do
that!!

Word wall and Systematic Sequential Phonics
(and predictable chart writing becomes a
working with words task at this stage)

o -60-
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Group F

Sentence Fragments

V1.2 December 2023
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Group F

S'I'uden'l's are: w Writing one or more simple sentence

fragments

w Or one or more learned sentence
fragments

e _62_
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F.1 Learned Sentence Fragment, with Other vizpecemberzozs
Words on Topic

Student begins writing with a learned sentence stem (e.g.,
from a predictable chart or book), which may or may not be
appropriate for the topic or student’s meaning (e.g., | want, |

like, I am). This is followed by one or more words appropriate
to the topic. Writing can be accompanied by a picture, which
can be used to support intelligibility.

| am the kfc e
Wednesday 20 Oclober

| am the Kic

Student selected letters on a QWERTY keyboard on an iPad. Writing Record Shee! s {

Student wrote about a picture he selected. ~
Fiis ; '

T |.".ll ] f Liv €

B e [ owestiowwen ] 00
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i F.2 Simple Sentence Fragment with Little = vizoeemberzoz
Words

Student generates a simple sentence fragment of two or
more intelligible words on the topic that includes some little
words (e.g., the, a, is). There is a definite attempt at sentence
structure. Words may or may not be separated by spaces
and may not be spelled correctly. End punctuation may or
may not be used. Writing can be accompanied by a picture,
which can be used to support intelligibility.

A mnpk ljzs on the bed.

on DWS level 4 =
L=
| will demonstrate phonemic awareness of initial and final sounds in words through commect transcription of
wumds in 2% of words by the end of term 4
e “Writing topic | Startingsounds |  Final sound Goal achicved
e~ o] Bl
| FT 8ol a1 b 1

A mngk fjzs on the bed
Insiructionsl foces: | am leaming to hear different sounds in words. Please model sounding out cach word m min

Tesson o e before cach wriling opporusity

Senience: | yig - . %
Student selected letters on a QWERTY keyboard on an iPad. Pencil used: (|01 110 Supports used: (7! [JCo-constructed
Student wrote about a picture he selected. Student engagement:  [] Fully engaged  [] Pastinlly engaged [ ] Not engaged
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i F.3 Two or More Simple Sentence Fragments vizoscemberzoz
with Little Words

Student selected letters on a QWERTY keyboard in
Proloquo2Go, with both word prediction and word wall
available. Student wrote about a picture he selected.

Student generates two or more simple sentence fragments of
two or more intelligible words on the topic that includes some
little words (e.qg., the, a, is). There is a definite attempt at
sentence structure. Words may or may not be separated by
spaces and may not be spelled correctly. End punctuation
may or may not be used. Writing can be accompanied by a
picture, which can be used to support intelligibility.

Writing Record Sheet

Student:
Staff Member; Molly

AAC systermn/speech ; verbal speech/ p2g
Short description of how language generated:

He eaf (p2g)
A jce cream (verbal speech)

They have lollypop (p2g)

Pencil used: Handwriting Flip chart low tech Flip chart high tech QWERTY high tech
QWERTY low tech Other Keyboard computer

Supports used: Word Wall Word prediction Other

Student Engagement: Fully engaged. Particlly engaged Not engaged
Topic selection process: independent speech

Access Method: Direct access Partner Assisted Scanning Other

Comments:
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Overall goal:

* One complete simple sentence
written independently

Group F

For students at this level appropriate

Learning Goals: goals may include:

Using both sight words and letter-
by-letter spelling in writing

Generating a complete sentence

. Top Tip

independently including appropriate
Mini-lessons at this level little words
would focus on simple

sentences and using spaces. * Generating a complete sentence
independently including a subject,

verb and object
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Group F
Suggested

Guidelines
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1. Always begin with a mini-lesson, modelling writing yourself about a similar writing task
to the students’. Use this as an opportunity to model different skills across time e.g.
thinking of ideas, using word wall, sounding words out, writing more, etc. Make sure
you remove your modelled writing so students can't copy it.

2.Give the student an appropriate writing stimulus e.g. photo, video. Ask the student to
choose if appropriate.

3.Ask the student to write. Students at this level are generally aiming to learn to write
one good sentence. They should be using a keyboard most or all of the time, with
handwriting optional depending on their motor skills.

4.As students are writing, move around and conference with the students. For students
who struggle with ideas and language, move to them first. Use AAC to support them in
this area. If needed you can co-construct to generate a sentence fragment or
complete sentence.

5.1f needed, provide scaffolds to help support them in the writing process e.g. lines for
the words they are writing or recording the sentence onto a BIGmack switch

6.Continue to move around and support students with writing. If students do not know
how to spell a word, encourage them to write down every sound they can hear or use
the word wall. Do not correct spelling or work on capitals or end punctuation, etc.

7.Follow with a short conference about their writing, providing lots of positive feedback,
particularly around the area focused on in the mini lesson, and (if needed) writing a
“translation” on the back of their work or on a post-it note as appropriate. The only
piece of form you would focus on is spaces.

8.At this level, students should get frequent opportunities to share their writing with their
peers. Not every student, every day - but by building in a daily opportunity to share
writing, each student should be able to participate regularly in this activity.
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Language Generation

Group F

F.1

Student generates language for their writing
using AAC and/or speech. Adult may co-
construct to a complete sentence to provide
opportunities to model writing a sentence on
topic. Use AAC to model the co-constructed
meaning, including little words.

I Back to Groups Menu
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F.2 & F.3

Student independently generates language
for writing the sentence. Discuss missing
words in student-teacher conference after
writing. If appropriate, use AAC to model the
complete sentence.
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Group F

Conventiondl
Literacy
Activities
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DAILY opportunities to write for real reasons

e Comprehensive conventional literacy intervention

Writing to the students e.g., morning message;
make sure you use word wall and sounding it out
Comprehension Instruction (Anchor, Read, Apply)
Actively work on inner voice

Independent writing; writing instruction and mini-
lesson focusing on one good simple sentence.
Repeated reading of books and readers - both
by the student and by adults

Do NOT point to words in books or let them do
that!!

Word wall and Systematic Sequential Phonics
(and predictable chart writing is a working with
words task at this stage)

-69-
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Part i

From Simple Sentences to
Multiple Sub-Topics

V1.2 December 2023
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Simple Sentences

V1.2 December 2023
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Group G

S'I'Uden'l's are. w Writing one or more simple

sentences of 3 to 6 words

w Simple sentences may also include
conjunctions

e _72_
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i G.1 One Complete Simple Sentence of 310 §  Vi2pecemberzox

Words; May Also Include Additional Partial
Sentences

Student independently generates one simple sentence with 3
to 6 intelligible words on the topic. All little words and parts of
words are present. Writing may also include additional partial
sentences. Words may or may not be separated by spaces
and do not have to be spelled correctly. End punctuation may
or may not be used. Writing can be accompanied by a
picture, which can be used to support intelligibility.

L e—

| am coloorig the rokat

Writing Record Shoel L,
e Hudent | Y VoM Mamber R en et
| AAC mystemfipench - JfEELR ftix — Short descéplion of how language gerarated L- | am
foloivin g Ihe rogeet .

Pard ] md u -—c.n:wrt(.gmr'm i low tech l—_l

Fip charit bigh fech Ll'—_| QWERTY bigh tech D CWERTY icw fech _i Crms

[apaaty)
5 _ Supparh vied :I Viord Wal I:l Ward grodicton D Ovar

| ig the rokat Shudent En e :
amcolmng L hvri.r;:wh!_ml.n,mg.d .":I‘ﬂ"-‘m-'cr.q-:;-d I_—juhu o

Accen A Dol goo 9
coen Mathad: [f] Direct acces: [ Porine Aunted Scannng [] Orar

[Commenh: \N{¢ pendentiy genervar el

Student selected letters on a QWERTY keyboard on an iPad.
Student wrote about a picture he selected.

e Jomroan  —73-
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i G.2 Two or More Sentences (Simple, Expanded  vizoecemserzozs

or Complex) on Ditterent Topics; May Also

Include Additional Partial Sentences

Today is cold. | like Roblox.

Student selected letters on a QWERTY Keedogo Plus
keyboard in the Notes app on an iPad. Student was writing
about the weekend.

Student generates two or more sentences on different topics.
All little words and parts of words are present. Student makes
no use of conjunctions to show the reader how ideas are
linked or how ideas contrast. Writing may also include
additional partial sentences. Words must be separated by
spaces and do not have to be spelled correctly. End
punctuation may or may not be used. Writing can be
accompanied by a picture, which can be used to support
intelligibility.

Today is cold. | like Roblox.

Writing Record Sheet
Student: staff Member: Josh

AAC prilemfipeechl Proloquo2Go  Shor descripfion of how language generated. _Student wat writing about the weekend,
He wrote about it being cold and then reveried fo his fovouwile topic from his bifthdoy e o i miring wo oo by o)
penci used: [_] Hordwriting [ Fip enart 1ow teeh [T Fiip ehart righ teen [Z] @werTy high tech [T] @werty low tech [ other

(specily] Keedogo Supports used: E Word Wall E Word prediction D Other
Student Engogement: D Fully engaged. E Partially engoged D Mot engoged

Topic selechion proCess: Al students were alked 1o write aboul the weakend (g.Q. choice of 3 phalos)
Access Method: [ Direct access [0 Poriner Assisted Scanning [0 Other
Commants: Stludent generaled the languoage and wailing indepandantly

= 4 Jone farral - 74—
3
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Words on the Same Topic with No Use of
Conjunctions; May Also Include Additional Partial

Sentences on the Same Topic

Student generates two or more simple sentences of 3 to 6
intelligible words on the same topic. All little words and parts
of words are present. Student makes no use of conjunctions

to show the reader how ideas are linked or how ideas
contrast. Writing may also include additional partial
sentences. Words must be separated by spaces and do not
Monday 25th October 2021 have to be spelled correctly. End punctuation may or may not
be used. Writing can be accompanied by a picture, which can
be used to support intelligibility.

| am doing some maths. | am doing some conting. | am doing numbers | am good at i

Writing Record Sheet

Student selected letters on a QWERTY Keedogo Plus
keyboard in the Notes app on an iPad. Student was writing '
about the weekend. | ranct e [ nonatro I mchartionciach 11
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% G.4 Two or More Simple Sentences of 3 10 6 vizoecemberzoas

Words on the Same Topic with One or More

Conjunctions; May Also Include Additional Partial

Sentences on the Same Topic

I had garlic bread
with sauce. It is
yummy and
healthy. It is nice.

I love to put

cheese on.

Student selected letters on a QWERTY keyboard on a
computer with word wall available. Student wrote about a
topic he selected.

Student generates two or more simple sentences of 3 to 6
intelligible words on the topic and uses one or more
conjunctions to show the reader how ideas are linked or how
ideas contrast. Writing may also include additional partial
sentences. Words must be separated by spaces and do not
have to be spelled correctly. End punctuation may or may not
be used. Writing can be accompanied by a picture, which can
be used to support intelligibility.

..... J “:_-:frf_-l“.; ,_ < T i
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ALL TOOLS
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Group G

Learning Goals:

‘ Top Tip

Mini-lessons at this level would focus on one of:
writing more; writing is about telling stories;

expanding one sentence with questions, using the
5Ws (who, what, where, when, why?); using word
wall; sounding out (spelling); reading the room;
using capitals and full stops.

I Back to Groups Menu
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Overall goal:

Expanding on simple sentences

For students at this level appropriate

goals may include:

Writing a complete expanded
sentence independently

Using three or more elements of
who, what, when, where, and why in
writing one or more sentences,
including one expanded sentence.
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ALL TOOLS
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Group G
Suggested

Guidelines
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1. Always begin with a mini-lesson, modelling writing yourself about a similar writing task to
the students’. Use this as an opportunity to model different skills across time e.g. thinking of
ideas, using word wall, sounding words out, writing more, etc. Make sure you remove your
modelled writing so students can't copy it.

2.Give the student an appropriate writing stimulus e.g. photo, video. Ask the student to
choose if appropriate.

3. Ask the student to write. Students at these levels are learning to write more, that writing is
about telling stories and that they can write across a number of days.

4. As students are writing, move around and conference with the students. For students who
struggle with ideas and language, move to them first. Use AAC to support them in this area.
All language generation should be done independently by the student(s) at these levels.

5.1f needed provide scaffolds to help support them in the writing process e.g. visuals for the
5Ws or a map to build information about a topic.

6.Continue to move around and support students with writing. If students do not know how to
spell a word, encourage them to write down every sound they can hear or use the word
wall.

7.Finish up with a short conference about their writing, providing lots of positive feedback,
particularly around the area focused on in the mini lesson, and (if needed) writing a
“translation” on the back of their work or on a post-it note as appropriate. Students at the
upper levels may be writing across several days including self-editing.

8. At this level, students should get frequent opportunities to share their writing with their
peers. Not every student, every day - but by building in a daily opportunity to share writing,
each student should be able to participate regularly in this activity.
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Language Generation

Group G

Student should be independently generating all language for their writing.

motaa  —7Q =
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o DAILY opportunities to write for real reasons
G G e Comprehensive conventional literacy intervention
rou p * Writing to the students e.g., morning message;
modelling writing an expanded sentence

Convenfional e Comprehension Instruction (Anchor, Read, Apply)

o Actively work on inner voice

Li-l-e ro cy * Independent writing; writing instruction and mini-

lesson focusing on one good simple sentence.

Ac-l-ivill-ies Begin introducing writing using the 5Ws to write
more with meaning

o Self-selected reading from book at or below
their reading level by the student

e Do NOT point to words in books or let them do
that!!

» Word wall and systematic sequential phonics

oo ~80-
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Group H

Expanded Sentences

V1.2 December 2023
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Group H

S'I'Uden'l's are: w Writing one or more expanded

sentences

w Writing may also include

conjunctions and three or more
components of “Who, What, When,
Where and Why"

v -82-
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o H.1 One or More Expanded Sentence
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Fragments on the Same Topic with No Use of

Conjunctions; May Also Include Additional

Partial or Complete Simple Sentences on the

Same Topic

| am got the paper wings in the hall.

Student selected letters on a QWERTY keyboard in
Proloquo2Go, with word prediction available. Student wrote
about a picture she selected.

Student generates one nearly complete expanded sentence
of 5 or more words on the topic. One or two little words or
parts of words (e.g., the, plural -s) are missing. Sentence
fragment(s) may also include some additional little words

which are not required by conventional sentence structure.
This fragment may or may not be accompanied by one or

more simple sentences. Student makes no use of
conjunctions to show the reader how ideas are linked or how
ideas contrast, but sentences and sentence fragments are on
the same topic. Words must be separated by spaces and do
not have to be spelled correctly. End punctuation must be
used. Writing can be accompanied by a picture, which can be
used to support intelligibility.

Writing Record Sheet

Choew 0{' theee (’hc{'cs

S
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Fragments with Conjunctions on the Same

Topic; May Also Include Additional Partial or

Complete Simple Sentences on the Same Topic

| am at school we are playing. With the boll at
school with a sso. We are having fun. And | like to

hangout with efin.

Student selected letters on a QWERTY keyboard,
with word prediction available. Student wrote about
a picture he selected.

Student generates one nearly complete expanded sentence
of 5 or more words on the topic. Sentence fragment may be
missing two or three little words or parts of words (e.g., the or
-ing) or may contain additional little words which are not
required by conventional sentence structure. This fragment
may or may not be accompanied by one or more simple
sentences. Student uses one or more conjunctions to show
the reader how ideas are linked or how ideas contrast. Words
must be separated by spaces and do not have to be spelled
correctly. End punctuation must be used. Writing can be
accompanied by a picture, which can be used to support
intelligibility.

Writing Record Sheet

* 3 phetes ke choose fronn o

lesmmes Werting Sample |
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% H.3 One or More Expanded or Complex Sentences vizoecemberz02s

on the Same Topic with Limited Organisation; May
Also Include Additional Partial or Complete Simple
Sentences on the Same Topic

On the weekend Percy went on a avendrte to
Mcdonalds on logan road. We went to get cake for
713122 on school day. Dad nearly had a crash on
wesnday as well. I felt happy and sad.

Student selected letters on a QWERTY keyboard on a
computer. Student wrote about a topic and image he
selected.

Student generates one complete expanded sentence on the

topic. The sentence has 5 or more words which may or may

not be accompanied by one or more simple sentences. The
sentences are not organised, presenting information in a

disordered way which may impact on the reader’s

comprehension. Words must be separated by spaces and do
not have to be spelled correctly. End punctuation must be

used. Writing can be accompanied by a picture, which can be

used to support intelligibility

Wiiting Record Sheet

o2 i 1 s 1 1 - =
Pencd used: || Hondarifing | '-—-1|'r'-:|II:"-r¢F'-r_ Pl crcet hegih oo L QWERTY high fech || GWERTY kow je l Citbier

et : -
[#ity) . Supportsused: || Woed Wit || word c.'-.-u-_:._-:u: Ciitier
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% H.4 One or More Expanded Sentences with TWo or vizoecemberz02s

More Components of “Who, What, When, Where and
Why" on the Same Topic; No Use of Conjunctions;
May Also Include Additional Partial or Complete
Simple Sentences on the Same Topic.

I went on a train from port Adelaide to the
city. | went with my friend shun.

It was suny | had fun.

Student selected letters on a QWERTY keyboard in
Proloquo2Go, with both word prediction and word wall
available. Student wrote about a picture he selected.

Student generates one or more complete expanded sentence(s) on the
topic. The sentence has 5 or more words. All little words and parts of

words are present and two or more components of “Who, What, When,
Where and Why” are included. This expanded sentence may or may not

be accompanied by one or more simple sentences. Student makes no
use of conjunctions to show the reader how ideas are linked or how
ideas contrast. Words must be separated by spaces and do not have to
be spelled correctly. End punctuation must be used. Writing can be
accompanied by a picture, which can be used to support intelligibility.

Wilting Record Sheet _é}i___
Student: 1 Stalf Membramumainan s b
AAC systemn/j min'.h_g_ _ Shorl description of how language generaled:

I o £ ] - )
penc used: |_] Hondwriting [_] Fip chart low tech [ fiip chart high tech A FQWERTY high tech || QWERTY low tech [_] Other
[sprarcify) __‘\_C»L LO F _Supporls used: U’Gurd '.'W:!l! 'ord prefdiction | ] Other _

Student Engoge| -Jni_'l ] Fully engaged, [ ]Pr:rrhll-,rnn_r](.'ch- . | Hot engoged
Access Mathod: [] Direct access [ Pariner Assisted Scanning [ | Other

Comments: _ Décescment C‘??‘f‘fft_;-_t??ﬁg ] -
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Conjunctions and Two or More Components of
“Who, What, When, Where and Why” on the Same Topic;
May Also Include Additional Partial or Complete Simple

Sentences Without Conjunctions on the Same Topic.

What made this dog turn green? Student generates one complete expanded sentence on the topic. The
g p p p
This dog is green. He rolled in green Pa'”t-‘ sentence has 5 or more words and uses one or more conjunctions to
Then he rol::;j '”fgree” 9hra§sa The”hhel.rc’l”ej n show the reader how ideas are linked or how ideas contrast. All little
2 g'ﬁnt ptl:] X :? ?re?n ar y:. I 9; ':t © OE words and parts of words are present and two or more components of
realises that he s tur Is green. ne 1try' s to was . .
. green Y “Who, What, When, Where and Why” are included. This expanded
it off. It want come off. It is there to stay.

sentence may or may not be accompanied by one or more simple

=X ; sentences. Words must be separated by spaces and do not have to be
spelled correctly. End punctuation must be used. Writing can be

accompanied by a picture, which can be used to support intelligibility.

Student selected letters on a QWERTY keyboard with word
wall available. Student wrote about a picture he chose.
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S H.6 Two or More Expanded Sentences with
Conjunctions and Three or More Components of
“Who, What, When, Where and Why" on the Same

Topic; May Also Include Additional Partial or
Complete Simple Sentences or Expanded
Sentences Without Conjunctions on the Same
Topic.

WRITING WITH

Student generates two or more complete expanded sentences on the

|
| Gyand | made TiuSh favis: ),
| & hWe C9odlg > €L WiPelits LNy sl topic. Each sentence has 5 or more words and uses one or more
I‘ Wad 0 Decae g e, L " ’ L/ o b ¢ conjunctions to show the reader how ideas are linked or how ideas
N i S Tovheg >50M € dag (| contrast. All little words and parts of words are present and three or
f {1 h— ') d IS —.r: lvs by Wl y Ir-.’f-’.f_; | more components of “Who, What, When Where and Why” are included.
| These expanded sentences may or may not be accompanied by one or

| A9g'h. They EhJeyed the porty .
f ) 1
more simple sentences or expanded sentences without conjunctions.
Words must be separated by spaces and do not have to be spelled
correctly. End punctuation must be used. Writing can be accompanied

Student handwrote about the book of the week “Bum Magic.”
by a picture, which can be used to support intelligibility.

Word wall was available. Writing says “Grandpa Bum made
Flush invisible and he couldn’t see himself. Flush was sad
because he wanted to be visible. They found some magic
underpants to make flush happy again. They enjoyed the
party.”
soneroran  — 88—



WRITING WITH
ALL TOOLS

nnnnnnnnn

Group H

Learning Goals:

‘ Top Tip

Mini-lessons at this level would focus on one of:
writing more; writing is about telling stories;

expanding one sentence with questions, using the
5Ws (who, what, where, when, why?); editor’s
checklist; using word wall; sounding out (spelling);

reading the room; using capitals and full stops.

I Back to Groups Menu

V1.2 December 2023

Overall goal:

* Writing complex sentences with two

or more clauses

For students at this level appropriate
goals may include:

Writing a complete complex
sentence independently

Using four or more elements of who,
what, when, where, and why in
writing one or more senftences
including one complex sentence
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Group H
Suggested

Guidelines
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1. Always begin with a mini-lesson, modelling writing yourself about a similar writing task to
the students’. Use this as an opportunity to model different skills across time e.g. thinking of
ideas, using word wall, sounding words out, writing more, etc. Make sure you remove your
modelled writing so students can't copy it.

2.Give the student an appropriate writing stimulus e.g. photo, video. Ask the student to
choose if appropriate.

3. Ask the student to write. Students at these levels are learning to write more, that writing is
about telling stories and that they can write across a number of days.

4. As students are writing, move around and conference with the students. For students who
struggle with ideas and language, move to them first. Use AAC to support them in this area.
All language generation should be done independently by the student(s) at these levels.

5.1f needed provide scaffolds to help support them in the writing process e.g. visuals for the
5Ws or a map to build information about a topic.

6.Continue to move around and support students with writing. If students do not know how to
spell a word, encourage them to write down every sound they can hear or use the word
wall.

7.Finish up with a short conference about their writing, providing lots of positive feedback,
particularly around the area focused on in the mini lesson, and (if needed) writing a
“translation” on the back of their work or on a post-it note as appropriate. Students at the
upper levels may be writing across several days including self-editing.

8. At this level, students should get frequent opportunities to share their writing with their
peers. Not every student, every day - but by building in a daily opportunity to share writing,
each student should be able to participate regularly in this activity.



I Back to Groups Menu

w’l‘lII.TL”ﬁ]:I,.ISIH V1.2 December 2023

uuuuuuuuu

Language Generation

Group H

Student should be independently generating all language for their writing.

moraa Q1 —
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Group H

Conventiondl
Literacy
Activities
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DAILY opportunities to write for real reasons

e Comprehensive conventional literacy intervention

Writing to the students e.g., morning message;
modelling writing complex sentences
Comprehension Instruction (Anchor, Read, Apply)
Actively work on inner voice

Independent writing; writing instruction and mini-
lesson focusing on one complex sentence.
Continue modelling writing using the 5Ws to
write more with meaning.

Self-selected reading from book at or below
their reading level by the student

Do NOT point to words in books or let them do
that!!

Word wall and Making Words

o -92-
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Group |

Complex Sentences

V1.2 December 2023

= Jane Farral _93_
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Group |

S'I'Uden'l's are. w Writing one or more complex

sentences with two or more clauses,
conjunctions and three or more
components of “Who, What, When,
Where and Why"

o ~94-
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More Clauses, Use of Conjunctions and Three or
More Components of “Who, What, When, Where
and Why"; May Also Include Additional

Expanded or Simple Sentences, Partial or
Complete, on the Same Topic.

Student generates one partial complex sentence with 6 or more
words on the topic and two or more clauses; however, one or
| am outside with my friend trashy we are dancing and | more little words is missing. The sentence should use one or

[ I i junctions to show the reader how ideas are linked or
NRl nce with my friends more conjunc
am hole dancer. [fike to d3 Y how ideas contrast. Three or more components of “who, what,

when, where and why” are included. This complex sentence

Student wrote on a QWERTY keyboard on a computer, with may or may not be accompanied by one or more simple or
word wall available. Student wrote about a picture she expanded sentences, partial or complete. Words must be
selected. separated by spaces and do not have to be spelled correctly.
Virling Record Shest End punctuation must be used, although other punctuation is not

required. Writing can be accompanied by a picture, which can
be used to support intelligibility.

: . .._\ {|\£I|.L.p,. C{ .H.'\f{t.’. Pht-}h)()

N ,ﬁlm} gu.m'(;@, I. carving O #Y o -95-
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Sentences on the Same Topic with Limited
Organisation; May Also Include Additional Partial or
Complete Simple Sentences on the Same Topic.

For breakfast this morning | had eggs with bacon
and cheese and tomato sauce and | melted it in the
microwave. | also had a cup of coffee. | had a vanilla
latte. Because they are very nice and yummy and
healthy and delicious. | woke up at 5:40am this
morning. | was in the lounge room and | was

watching fireman Sam on our nans TV on YouTube
this morning.

Student selected letters on a QWERTY keyboard on a
computer. Student wrote about a topic he selected.

Student generates one complete complex sentence on the topic.
The sentence may or may not be accompanied by one or more
simple sentences. The sentences are not organised, presenting

information in a disordered way which may impact on the

reader’'s comprehension. Words must be separated by spaces
and do not have to be spelled correctly. End punctuation must

be used. Writing can be accompanied by a picture, which can be

used to support intelligibility
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Use of Conjunctions and Three or More Components
of “Who, What, When, Where and Why"; May Also
Include Additional Expanded or Simple Sentences,
Partial or Complete, on the Same Topic.

Student generates one complete complex sentence on the topic.
The sentence has 6 or more words with two or more clauses.
The sentence should use one or more conjunctions to show the
reader how ideas are linked or how ideas contrast and include
three or more components of “who, what, when, where and
TR — why”. This complex sentence may or may not be accompanied
and chips. | go with swimming. | making the by one or more simple or expanded sentences. Words must be
sandcaste separated by spaces and do not have to be spelled correctly.
End punctuation must be used, although other punctuation is not
Student wrote on a QWERTY keyboard, with both word required. Writing can be accompanied by a picture, which can
prediction and word wall available. Student wrote about a be used to support intelligibility.
picture she selected.

Shedieni:

AAMC \-,--.r.,,..(:,,..g_._., Shaorl :.‘nsr.r",n.'iun of how longuoge goneralod:

’!'\Llf— :xc{c’ﬂ-L B |
Ponc ]mujl ||Iu le1||r‘|| ]E p char r:rvrl-:l'l | Fip charl |'L_|I'|h\h| |f.:-\J‘I'~!I‘H igh fec 1[ |! -‘-I'-!['l'l)'-\.rhcnl ]'Illhrr |
[spocity) uppors use i|/"-='u:ih| Aword p wddiction || Other_ ,
siudent Engogen lLI'li" .rll'h'! ngaged. | ][’G'l"r1l'-,.-<r‘}:~(' el ]\f{'ll'llg;-l'.g;ull |
| Access Mathod: [] Diect access [ Pariner Assisted Scanning [] Other [

Commants; }5\( "?r‘i”‘f?,\ﬁl [ |\-t [: £ I\C‘L l | L <
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% |.4 Two or More Complex Sentences, Each with  vizoecemserzo
Two or More Clauses and Use of Conjunctions;
Four or More Components of “Who, What, When,
Where and Why are Used”; May Also Include
Additional Expanded or Simple Sentences, Partial
or Complete, on the Same Topic.

Thete, o< 0 (09 hated
gePosite ol d%wagg

A9 4 O\ Student generates two or more complete complex sentences on
n e Offore. He
d d -HO“" . J o o 0 the topic. Each sentence has 6 or more words and two or more
orﬂ""i d de 'F oW GLJ/VGB clauses.There are two or more conjunctions that show the
Wtg G ‘%f‘ii y 2 Zar CL ; Hr: reader how ideas are linked or how ideas contrast. Four or more

) h , 1 d components of “who, what, when, where and why” are included.
JUu Mfﬂ dﬁ P m'p _&E fr] 2SS ay Words must be separated by spaces and do not have to be

hel F‘E i G'f_ ea e (GO 09T spelled correctly. End punctuation must be used, although other
- PR unctuation is not required. Writing can be accompanied by a
of the Tree” cLedan i ! ; i

z picture, which can be used to support intelligibility.
offos v fell dlleePpett

+o edch Sthgf v

Student hand wrote the sentences. Word wall was available. * Yo -08-



I Back to Groups Menu

W:ILILII;I:];II-ISTH V1.2 December 2023

nnnnnnnnn

Overall goal:

* Learning to write more, using two or

Grou p I more sub-topics, each outlining a

different area of the overall topic.

Learning Goals:

For students at this level appropriate
goals may include:

Using simple, expanded and

‘ Top Tip complex sentences to vary their

writing and engage the reader.
Mini-lessons at this level would focus on one of:

writing is about telling stories, tfrue and made up; Outlining a topic before beginning,

editor’s checklist; adding more; ftitles; beginning, planning to address two or more

middle and end; other ending punctuation; sub—’ropics of the overdll topic and

informational pieces and mind mapping; writing
researching information about those

across multiple days, and publishing.

sub-topics.

w:f o‘ Jane Farak - 99 -
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Group |
Suggested

Guidelines
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1. Always begin with a mini-lesson, modelling writing yourself about a similar writing task to
the students’. Use this as an opportunity to model different skills across time e.g. thinking of
ideas, using word wall, sounding words out, writing more, etc. Make sure you remove your
modelled writing so students can't copy it.

2.Give the student an appropriate writing stimulus e.g. photo, video. Ask the student to
choose if appropriate.

3.Ask the student to write. Students at these levels are learning to write more, that writing is
about telling stories and that they can write across a number of days.

4.As students are writing, move around and conference with the students. For students who
struggle with ideas and language, move to them first. Use AAC to support them in this area.
All language generation should be done independently by the student(s) at these levels.

5.1f needed provide scaffolds to help support them in the writing process e.g. visuals for the
5Ws or a map to build information about a topic.

6.Continue to move around and support students with writing. If students do not know how to
spell a word, encourage them to write down every sound they can hear or use the word
wall.

7.Finish up with a short conference about their writing, providing lots of positive feedback,
particularly around the area focused on in the mini lesson, and (if needed) writing a
“translation” on the back of their work or on a post-it note as appropriate. Students at the
upper levels may be writing across several days including self-editing.

8.At this level, students should get frequent opportunities to share their writing with their
peers. Not every student, every day - but by building in a daily opportunity to share writing,
each student should be able to participate regularly in this activity.

2 Yoo -100-
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Language Generation

Group |

Student should be independently generating all language for their writing.

oot =107 -
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o DAILY opportunities to write for real reasons
GI‘OU p I o Comprehensive conventional literacy intervention
e Comprehension Instruction (Anchor, Read, Apply)
o  Actively work on inner voice if still required
Conventional ! )

* Independent writing; writing instruction and mini-
o lesson focusing on writing using multiple sub-
Literacy | ° o N9 P
fopics.
o oge o Self-selected reading from book at or below
Acll.lvrl.les their reading level by the student
e Do NOT point to words in books or let them do
that!!

e Word wall and Making Words

e =102~
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Multiple Sub-Topics
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Group J

S'I'Uden'l's are: w Writing using two or more sub—’ropics,

each outlining a ditferent area of
the topic; each sub-topic consists of
3 or more sentences, including at
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Area of the Topic; Each Sub-Topic Consists of 3

or More Sentences, Including at least One

Complex Sentence.

Astronauts will be in the story, in space world on looking at planet day.

In space world there are astronauts. The astronauts are go to astronaut school. On their birthdays they eat iced space cakes, space biscuits,
space cookies, sweet colour space milk, space bars, space block chocalates, sweet coloured space bread, space candy and space cereal.

Tomorrow was look at the planets day. After they come home from astronaut school the astronauts go straight out to look at space planes and
rockets. But then they remember that they forgot to bring their toy telescopes. They go straight back to their space houses and grab their toy

telescopes and then go into outer space to look at the planets.

The moral of this story is always bring your telescope when you go to outer space.

Student selected letters on a QWERTY keyboard. Student
wrote about a topic he selected.

Short description of how language generated:
Independent writing

Pencil used: Handwriting Flip chart low tech Flip chart high tech QWERTY high tech
QWERTY low tech Other Keyboard computer

Supports used: Word Wall Word prediction Other

Student Engagement: Fully engaged. Fartially engaoged Mot engaged

Student generates writing with two sub-topics,
each outlining part of the topic (e.g., an animal’s
habitat and its diet). Each sub-topic consists of
three or more sentences, including at least one
complex sentence. The complex sentence has
two or more clauses. Use of conjunctions shows
the reader how ideas are linked or how ideas
contrast. Sub-topics may or may not be arranged
as paragraphs. Words must be separated by
spaces and do not have to be spelled correctly.
End punctuation must be used, although other
punctuation is not required. Writing can be
accompanied by a picture, which can be used to
support intelligibility.

J.1 Two Sub-Topics, Each Outlining a Ditferent vizoecemserzozs
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Area of the Topic; Each Sub-Topic Consists of 3
or More Sentences, Including at least One

Complex Sentence.

Once up a time there lived the clever boy and his brothers. The rest of their family had moved to the city and had found some grand hotels and apartments to live in.

The clever boy and his brothers had been left behind by their family and had been many times looking for someone to take care of them. Then
the king that had been watching them out of his castle window made up his mind to welcome them by preparing them a feast in their food
rooms. They had lots of playrooms and toy rooms, TV rooms and dining rooms. First the king told them to eat the feast in the dining room. Then
after they ate he told them to go to bed. Then he told them to wake up and eat all the food in the food room including to eat all the biscuits in
the biscuit room. Then it was the clever boy’s birthday and he had to celebrate his birthday by eating all the cake in the cake room. Then it was
his brothers’ birthday and they had to eat all the cupcakes in the cupcake room with chocolate knifes and candy forks. Then he ordered his
waiters to prepare special lunches, special dinners, special afternoon tea, and special desserts. Then they began to miss their family.

The problem was their family began to miss them and thought that they would never see them again for the rest of their life. The clever boy and his brothers began to
miss their family and thought that they would never see their family again for the rest of their life. They were all very sad.

The solution was that the clever boy and his brothers asked the king if they could go back to their family. Since they had done what he told them to do so he told them
that they could at last go to their family. He gave them candy party bags and sent them on their way. In a few minutes they arrived and their family said hello to them.

Their family were so glad to see them that they prepared banquets. Then it was their family’s birthday and they celebrated it by eating all the cake. Then they had
parties. They they all lived happily ever after with their family.

Student selected letters on a QWERTY keyboard, with both word prediction and
word wall available. Student wrote about a topic he selected.

Short description of how language generated:
Independent writing

Pencil used: Handwriting Flip chart low tech Flip chart high tech QWERTY high tech

QWERTY low tech Other Keyboard computer

Supports used: Word Wall Word prediction Other

5

tudent Engagement: Fully engaged. FPartially engoged Not engaged

Student generates writing with three sub-topics,
each outlining part of the topic (e.g., beginning,
middle and end). Each sub-topic consists of three
or more sentences, including at least one
complex sentence. The complex sentence has
two or more clauses. Use of conjunctions show
the reader how ideas are linked or how ideas
contrast. Sub-topics may or may not be arranged
as paragraphs. Words must be separated by
spaces and do not have to be spelled correctly.
End punctuation must be used, although other
punctuation is not required. Writing can be
accompanied by a picture, which can be used to
support intelligibility.

+ J.2 Three Sub-Topics, Each Outlining a Ditterent vizoecemberzos

ALL TOOLS
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Ditterent Area of the Topic; Each Sub-Topic
Consists of 3 or More Sentences, Including at

least One Complex Sentence.

Student generates writing with four or more sub-topics, each outlining part of the topic (e.g., why we need to reduce, reuse and recycle, how to
reduce, how to reuse and how to recycle). Each sub-topic consists of three or more sentences, including at least one complex sentence. The
complex sentence has 6 or more words on the topic and two or more clauses. Use of conjunctions show the reader how ideas are linked or how
ideas contrast. Sub-topics may or may not be arranged as paragraphs. Words must be separated by spaces and do not have to be spelled
correctly. End punctuation must be used, although other punctuation is not required. Writing can be accompanied by a picture, which can be used
to support intelligibility.

On Friday the 21st of June 2019, | went to Prospect Centre with my mate JB. On the way to Prospect Centre, the buses we saw were 885, 1115,
255, 1289, and 2531. When we got there, we went to Foodbank at Edwardstown with Damien and our teacher Kim Woods. The bus we rode was
2505, with Angry Birds and the Brown bubbly soft drink. On the bus, | played the game Angry Birds on my phone. When we got off the bus, |
finished playing Angry Birds on my phone, so we walked to Adelaide Railway Station. The electric train we rode was 4016. JB and | listened to
hit107 on my phone. We rode it to Emerson station, and then we walked to Foodbank at Edwardstown. When we got there, we used the elephant
foot to squish up the cardboard boxes. During that time, we took turns cleaning the floor. | went first, Damien went second, and JB went last. After
our recess break, we did some weighing of the boxes to make sure that the boxes did not weigh under 10.2 kilos. Some weighed under 10.2, so
we had to find the stuff that was missing in the box. After that, we caught the electric train back to the city numbered 4018. We walked to the Myer
Centre and had lunch. We all had McDonalds for lunch, while our teacher Kim Woods, had his own lunch. After we ate lunch, we waited for the
bus on route 222 to Mawson Interchange. The bus we rode was 2597, with the Volkswagen EOFY Sale. | continued to play Angry Birds on my
phone until we got to Prospect Centre. When we got back, we did work on our Foodbank visit. After we did our work, we played UNO. On the way
home, the buses | saw were 2542, 2546, 1112, 1528, and 1966. Scania K230UB 1528 bus was in Port Adelaide Depot, advertising Uber Eats with
Ruby Rose and Rebel Wilson. After dropping JB off at home, we got Hungry Jacks for lunch. After that, we went home.

(Continued on next page)

Student wrote with a keyboard and Microsoft Word. Word

wall was available but not used. &) =i —106-



I Back to Groups Menu

WRITING WITH
ALL TOOLS

uuuuuuuuu

J.3 Four or More Sub-Topics, Each Outlining a  vizoecemberz0s
Ditterent Area of the Topic; Each Sub-Topic
Consists of 3 or More Sentences, Including at
least One Complex Sentence.

Student generates writing with four or more sub-topics, each outlining part of the topic (e.g., why we need to reduce, reuse and recycle, how to
reduce, how to reuse and how to recycle). Each sub-topic consists of three or more sentences, including at least one complex sentence. The
complex sentence has 6 or more words on the topic and two or more clauses. Use of conjunctions show the reader how ideas are linked or how
ideas contrast. Sub-topics may or may not be arranged as paragraphs. Words must be separated by spaces and do not have to be spelled
correctly. End punctuation must be used, although other punctuation is not required. Writing can be accompanied by a picture, which can be used

to support intelligibility.

(Continued from previous page0
On Saturday the 22nd of June 2019, | went to my Nan’s with my mum. The buses | saw on the way to my Nan's were 2507, 2582, 2536, 2745, and
2405. We went shopping at Munno Para and got some groceries, including a new microwave plate because her old microwave plate broke. We
also got the stepladder and then we went to my Nan’s house, dropping off the groceries we brought. After that, we went to Hungry Jacks at
Munno Para and had lunch. After that, we did more shopping, this time at Woolworths. We got more groceries and then we went back home at
Nan's. We did some packing, and unpacking, as we were about to head back home to avoid the football traffic. On the way home, the buses | saw
were 2505, the one | rode with JB with Angry Birds and | played that game on my phone, 1234 with John Wick 3, and 1178 with Optus. We
dropped off our stuff we got from Nan's, and then we went to Melissa’s for afternoon tea. | played Angry Birds on my phone. Then we pretty much
went back home after that. The buses | saw in Port Adelaide bus depot with new ads were 1413 with Uber Eats, with Ruby Rose and Rebel Wilson,
and 1415 with Toy Story 4. Speaking of Toy Story, after watching the news, we watched Toy Story 2 on Channel 9. After that, | played Candy Crush
on my iPad. | got up to level 852 | think? But | went to bed after playing a bit of Candy Crush on my iPad.

On Sunday the 23rd of June 2019, | went to my mum'’s friend, Christina’s place. We looked at her current house before the new flooring would get

put in. The changes | noticed was her baby's room looked practically empty, and the old destroyed door, got removed and a new door got put in.
The walls also looked fresh with new paint. After that, we went back home and | played Angry Birds on my phone.

= -107-

Student wrote with a keyboard and Microsoft Word. Word
wall was available but not used.
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Learning Goals:

‘ Top Tip

Mini-lessons at this level would focus on one of:

writing is about telling stories, tfrue and made up;

editor's checklist; adding more; titles; beginning,
middle and end; other ending punctuation;
informational pieces and mind mapping; writing
across multiple days, and publishing.
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Overall goal:

Learning to write more, using two or
more sub-topics, each outlining a
different area of the overall topic.

For students at this level appropriate
goals may include:

Using simple, expanded and
complex sentences to vary their
writing and engage the reader.

Outlining a topic before beginning,
planning to address two or more
sub-topics of the overall topic and
researching information about those
sub-topics.
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Guidelines
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1. Always begin with a mini-lesson, modelling writing yourself about a similar writing task to
the students’. Use this as an opportunity to model different skills across time e.g. thinking of
ideas, using word wall, sounding words out, writing more, etc. Make sure you remove your
modelled writing so students can't copy it.

2.Give the student an appropriate writing stimulus e.g. photo, video. Ask the student to
choose if appropriate.

3.Ask the student to write. Students at these levels are learning to write more, that writing is
about telling stories and that they can write across a number of days.

4.As students are writing, move around and conference with the students. For students who
struggle with ideas and language, move to them first. Use AAC to support them in this area.
All language generation should be done independently by the student(s) at these levels.

5.1f needed provide scaffolds to help support them in the writing process e.g. visuals for the
5Ws or a map to build information about a topic.

6.Continue to move around and support students with writing. If students do not know how to
spell a word, encourage them to write down every sound they can hear or use the word
wall.

7.Finish up with a short conference about their writing, providing lots of positive feedback,
particularly around the area focused on in the mini lesson, and (if needed) writing a
“translation” on the back of their work or on a post-it note as appropriate. Students at the
upper levels may be writing across several days including self-editing.

8.At this level, students should get frequent opportunities to share their writing with their
peers. Not every student, every day - but by building in a daily opportunity to share writing,
each student should be able to participate regularly in this activity.

2 Yoo -109-
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contnin

Language Generation

Group J

Student should be independently generating all language for their writing.
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o DAILY opportunities to write for real reasons
G rou p J o Comprehensive conventional literacy intervention
e Comprehension Instruction (Anchor, Read, Apply)
o o Actively work on inner voice if still required
Conventiondl ! )

* Independent writing; writing instruction and mini-
o lesson focusing on writing using multiple sub-
Literacy | ° o N9 P
fopics.
o oge o Self-selected reading from book at or below
Acll.lvrl.les their reading level by the student
e Do NOT point to words in books or let them do
that!!

e Word wall and Making Words
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